Testing as a Genre Notes  and 
Mini Lessons
Grades 3-5
Testing as a Genre with Donna Johnson                                April 2009

Notes:

Assess students first to determine their needs as test takers.  Donna used selected parts of the state assessments given in Florida.  You can find these by looking up FCAT online. See www.wdinformatics.com.  Massachusetts has a lot of graphics.   Old tests are posted on these sites.  Be selective about the choosing test questions.  Remember at this stage you are trying to teach them how to be a better test taker.  

You will want to do the assessment before Christmas so that you will have more time teach strategies.  At this time of the year, you will want to select a test that is one grade level below.

Donna pre-assessed the students and scored them using an item analysis.  Information was recorded on a chart (see the form within this document).  List student names according to their guided reading groups. 

Record the total number of items missed.  Record item number each student missed.  Record the answer they chose under the correct column. Use this information to plan strategy mini lessons for testing.  You will find that some lessons need to be whole group lessons and others may need to be small group instruction. 

Mini lessons are taught using the same structure as other mini lessons:  Connection, Teach, Active Engagement, and Share.

Practice passages were pulled from test sites or other resources.  

It is best to find test questions that are similar to the ones they missed on the pre-assessment or write questions like the ones needed.  These are the kinds of questions Donna used to model her thinking during her mini lessons.  Remember that this is the time to model the thinking students need to be successful test takers. 

It is a good idea to take the test as a teacher so that you will be more aware of what the students will be doing.  

Types of Mini lessons: 

· Teach students how to do “the flip” before starting the test. 

· Teach students to find signal words and what to do as a test taker. It is not best for students to rely on just background knowledge.

· Teach students to take seat breaks after reading a passage.  This will relieve some of the stress and clear their minds for the next passage.  Model and practice the procedure with students.  Place hands beside you on each side of the chair.  Pull up and count to five. Let go and count to five. Repeat this three times. 

· Also, model and practice a procedure for resting the eyes and mind. Place you hands on the table at look at them while counting to five. Then look straight ahead and count to five.  Repeat this three times so that students are looking down, looking up, looking down, looking up, looking down, and looking up.     

· Teach students that they can place their fingers in the text and on their answer documents whenever you walk by them.  This will enable you (and the child) to do a quick check and fix if needed.

· Teach students with a cloze passage. See Guided Readers and Writers  page 458. Take out every fifth word.  Read the passage the best that you can.  Think.  What is it mostly about? Read the question.  Decide which answer matches what you do know.  This will encourage kids to use meaning and not give up when reading passages that are difficult.

· Teach students that they do not need to go back and check over every answer.  Many times the right answers are the ones changed.  Teach students how to go through each section of the test and mark two questions they need to check later.  A question mark can be used as a signal.  If there are no answers that need to be checked, it is okay.  Statistics reveal that it is not good practice to check the entire test.  

· Teach low progress students that they can whisper read if needed. They may need to put their fingers in and whisper read the hard parts. Allow them to sit in an area away that is not too close to others.

·  Teach students to return to the passage when answering the questions. 

· Teach students to think to themselves after finishing a passage- this passage is over, take a break, and get started again. 

Example of a mini lesson:
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Connection
Review ways the students have learned to help themselves.  Focus on the class chart.  One way we have learned to help ourselves is by doing a flip.  What are some things we could learn about the test? Examples to be noticed include:

· What genres?

· How many passages?

· How many questions?

· What kinds of graphs, charts, diagrams, and maps are there?  

· What signal words are in the questions?

Good those are some things we can remember to look for as a test taker.  

Let’s also remember that we have noticed it is best to take a seat break after every section that we read.  

Teaching
Today we are going to recognize how test makers signal what they want us to do by using specific words in the test question.  

We are going to try this strategy with a test question. Give out passages. Tell students to show you “the flip” just as they would on the test day. Tell students to begin.  Students take one minute and look over the test.  Stop them and tell them to turn the test back over.  Ask students what they learned.  What did you see that you will have to do? Students share information gathered. 

Examples - Long or short passage

Two questions to be answered

Signal words in questions – most likely and mostly about.

First Question

Students flipped the paper back over and Donna read the passage, “When It’s Cold Outside.”  It was not necessary for the students to read the passage this time because her goal was using the test question for practice.  She was not checking for their ability to read it. Students read the first question. Where should I look? The test maker is telling us to use the beginning and ending.  So, I am only going to look at the first and last paragraph.  I will forget about the middle for now.  

Let’s look at the answer choices for a minute.

· B is not what the test maker wants.  Why would someone pick B?  You are right, it is in the middle of the passage.  Find the evidence. We have to do what the test maker says, don’t use that part. Read the question again.  It is not smart to go to the middle of the passage.  Notice how Donna talks through why it is not the answer.

· C is not what the test maker wants.  Why would someone pick C?  Yes, it is in the middle of the passage.  Find the evidence.  WE must follow the test maker, or we will miss it.

Active Engagement
· Turn and talk to your partner.  Decide which answer choice is the best, A or D?

· Share.  Ask a student why he/she made that choice. They should respond with it was the most important and talked about the most, and it is the answer because it is found in the beginning and end of the passage. 

Next Question

· This can be harder because I have to think about the whole story again.  The question tells me to think about the most important things. 

· Tell students B is not the answer.  She asked them why.  Right, it is not just about bears. Where did you spot that one word?  You are right it is only mentioned in one place in the text.  

· Turn and talk to your partner.  Which answer choice covers the most ground?  A, C, or D?

· I heard some of you saying C was not it.  It is not about sea animals. Only one sentence mentions them. What is it mostly about?  

· Would it be A or D?  D talks more about animals living during the winter and hibernation. It is talked about throughout the passage. 

· A can’t be the answer because games aren’t mentioned in passage.  If you read the passage, you would know that.  So D is the right answer. 

Link
So what did we learn about being test takers today?  Yes, test makers may signal us with particular words.  We noticed how words like mostly about and most likely are used.  Tell me what should we do when those words are seen?  Read the choices. Pick the one that is talked about most in the story AND is most important!

Note:  If students had trouble with the article, pick an article that is one level below the one chosen.  Do the lesson again with the same teaching points.  The following day, plan to go back to the test booklet that was used for assessing.  Go over the exact test question that the students missed. 

Example of a mini lesson:
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Connection:  Let’s look at the chart.  Tell me one thing you have learned about being a test taker. Today I want to teach you that test makers give us signals that tell us what they want us to do with words from the questions.  
Teaching:  Test makers sometimes use, “What is the main reason …?” The test maker is telling us that more than one answer will seem right.  This means we have to pick the answer that is discussed the most or is the most important answer. We may have four choices and more than one will seem right, so we will have to pick the main reason by selecting the one that is discussed the most or is the most important.  

Give the grade level passage to the kids. This passage is short and has one test question.   She started with doing “the flip.” She told students to begin.  They flipped their tests and previewed it. She asked, “What did you notice?” Students shared. 

Donna read the article to the class. She copied only a part of the passage.  Now, let’s look at the question.  Did you see a signal?  Yes, it says the main reason.  What should I be thinking before looking at choices?  I should be thinking there is more than one that could be the reason.  How do I know which one?  Look at our chart.  The test maker says pick the one that is discussed the most or pick the one that is the most important.  That is the criteria we have to go by. Why would we not want to pick choice B?  You are right, it was not in the passage at all.  It can’t be the answer.
Active Engagement:  Turn and talk to your partner. Think about which answer was discussed the most or is the most important. Now, let’s share your thinking about what could be the correct answer.  Let’s look at the answers. Did more than one seem right?  Yes, C.  Why? She looked back in the passage, “See the last sentence.”  She reread it. Birds were mentioned but not really discussed so it can’t be the answer.  It is not important.  

The important thing to remember is when you take a test, remember that answers are put in that seem right but are not discussed much or they are not important. Usually there is not much time spent on that part of the text.  Notice for this one it was mentioned only at the end of the text.  It was not discussed enough. It was used to distract us. 

What about choice A?  Why would some test takers choose it?  Sometimes we come up with our own ideas, but it isn’t in the story. We have to stay in the story. So we can’t pick it if the test maker didn’t give us the reason for picking it.  It is not in the story.  
Link: Today we learned more about what we could do to help ourselves as a good test taker.  The test maker signals us with what they want us to do with the words in the questions.  

The main reason is the test maker is telling you that more than one answer will seem right.  Pick the one that is discussed the most or is most important.  
The following day, plan to go back to the test booklet that was used for assessing.  Go over the exact test question that the students missed.  
Example of a mini lesson 
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Donna Johnson

Connection – What was one thing we did yesterday?

Can someone add to that?  What else?

Today we are going to talk about how tests work.

Teach – We are going to take a look at signal words.

Let’s look at the chart.

	Signal
	Do this

	In the article

According to the passage
     (Added during the lesson)
	Look back at the passage!  The answer is there – may be said a little differently.

*Do not use your life knowledge too soon!

The answer must exactly match the question.


Give out the article.  Read the article to the class.  Let’s look at the question number 19.  The same signal is used but it does not say “in the article” like our chart.  Instead it says “according to the passage.”  Let’s read that question both ways.  It is important that we keep the question in our head.  What are we looking for? It is telling us to look in the passage because the answer is there. 
Active Engagement -  Let’s pair up and look at number 19.  All these choices are in the passage somewhere.  That is what makes it tricky.  Turn and talk to your partner about one choice that is not the answer.  Go through the choices with the class.  Remember to return to the passage and talk about what made each one tricky or the right answer. You want to call attention to things that are said like: 

· The answer must match the question

· It makes sense, but it has to go exactly with what you are asked to do

Do question 21 with your partner.  Which one did you almost pick?   Refer back to the passage.

Link – Test takers use signal words to help themselves. 

Review the chart. 
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Testing as a Genre
Chart made while teaching:

	Signal
	Do This

	Main Purpose
	Watch out!

2 or 3 choices may seem right.  We have to pick the main one – the biggest one that is discussed the most.

· Don’t add to what the article said.

· Don’t pick an answer that is half right.

· Get rid of an answer that is just mentioned.


Connection:  Donna read back over the chart (what was not bulleted).  Today we are going to find other things we must do when we find a question that asks the main purpose. 

Teaching:  Give every child an article.  Read the article to the class.  Tell the class to look at the question.  What are the signal words?  (Main purpose)  What do we need to do?  Some may seem right.  How do we choose?  Refer back to the chart and reread the part at the top.  Ask students if they should add what they know.  NO!  Just do what the article is asking. 

Model your thinking and share one response that you know is not the answer.  Tell them how you knew that.  

Active Engagement – Turn to your partner.  Select another answer choice that we can get rid of.  Make sure you decide why we can rid of it.  What helped you? Students share their responses. 

They should come up with ideas like: 

· Don’t add to what the article said. 

· Don’t pick an answer that is half right.  

· Get rid of an answer that is just mentioned.

Add these to the chart.

Link – We are taking a look at signal words as a test taker.  We’ve studied two so far.  What is one that we learned today?   (Main purpose) 
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Donna Johnson                                                              4th grade

Mini lesson: Chart made with students

	Real Reading
	Test Reading

	· Whole book goes together.

· No test maker questions Our thinking

· Choose our reading books

· Read a lot to get smart or because we want to

· Our teacher helps us when we are stuck

· Choose place to get books


	· The test does not all go together.

· We are there to answer his questions

· Test maker chose the genre for us.

· What kind of reading is easy for us?  What kind of reading is hard for us?

· We have to help ourselves

· The test maker made the book


Connection – Let’s share some things that we have learned so far about being a test taker.  Allow students to refer to charts as needed.

Today we are going to take a look at how real reading differs from test reading.  

Teaching – Make a two column chart and label with heading. Ask students to think about their reading.  What do you like to read?  What is your independent reading or guided reading like?  Put student ideas on the chart for real reading.  Reread first column to class.  Tell them as a test taker we have to realize that the test maker does not care about our thinking or our own personal reading.  All the test maker wants to do is check to see if students can answer the questions that they should be able to answer for their age group.

She reminded students that the test is set up so that they must read many different kinds of passages (genres) that do not go together.  They must read these and understand them. 

Ask students to think about being a test taker.  Allow them to give the ideas for the second column based on what you found out from the first column.  

Remember that if the students do not think of an idea, you can tell the students that you have one that you would like to share. 

Link  - Tell the students that test reading and real reading are different.  It’s a good idea to keep in mind what is needed for test reading when taking the test.  
Extra Chart Ideas:
How to Help Yourself

· Test takers preview the test section before they start to read and answer.  The preview lets them know what to expect.

· Test takers keep themselves from getting tired by taking a seat break after each passage and its questions.  

The Flip – Look for:

Genres

Number of questions (total of 38-45 questions)

Capitals used in key words BEST and NOT

Capital letter used to start the passage

Slanted print

Seat Break

· Hands on desk

· Pull up for a count to five                  Do this 3 times
· Let go for a count to five

· Hands on desk

· Look close for a count to five            Do this 3 times
· Look far for a count to five

Tell  yourself-  I am through with that passage.  It is over.  I am ready for the next one. 

This chart can be used to determine the needs of your students. After pre-assessing your students, record the information on the chart. This will allow you to gather info about the kinds of test questions that your students have mastered and/or need specific instruction.  
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Testing as a Genre

                                                                                                       Melinda Austin

Testing Preparation

· Remember that testing is a different kind of genre that students face as readers and writers.  It is essential that we recognize ways to help our children learn strategies that they can use in the testing world. 

· There is a difference between the reading and writing students do authentically and the reading and writing students do for testing. The tests require readers to be concerned about what the tester is looking for and about displaying their knowledge in a way that shows their competence.

· Read and refer to information provided in chapter 27 in Guiding Readers and Writers.

                                                                       Fountas and Pinnell, Guiding Readers and Writers

Generic Mini lessons 

· Getting Children to Think Strategically

This is a time to gather students in a community.  The importance of the social aspect is that speech informs thought. Use this time to teach short mini lessons (5 to 10 min.) on test taking.  Make sure that you only focus on one mini lesson during each session. You want to make that one lesson solid. If suitable, provide a sample test-like question in order to make your point clear.   

1. Mark something.  Make sure that this is not your first guess.  Make sure this option is done last.

2. Check the picture to see if it will help.

3. Stay in the testing world.  Get out of the real world.

4. Use your finger to keep the place if needed.

5. Whisper read some or all of the stories.  Sub vocalizing can provide the support some students might need.  If you know of students that will rely on this, consider seating arrangements during the test.

6. Pick an answer even if you are unsure.  Make notes to return to these types of questions when you finish the test.  These are the ones you return to when the test informs you to check your answers.  This provides the opportunity for additional thinking.

7. Make eraser marks or pencil marks to help you eliminate answers.  Make sure the marks are not near the bubbles for any answer choices.

8.  Look over the selection before you start.  Make yourself aware of the format of the selection.  Check to see if captions, headings, pictures, italics, and/or bold print are used. Focus on using those elements while taking the test.

9.  Whenever you see italics or bold print, be aware that there will be questions that require you to recognize and use that information.  It is essential information.

10.  Stretch (while seated) during the test, by putting your arms down straight and grasping under the edge of the chair.

11.  Relax your eyes by looking down then look out to a point in the distance wait 3 seconds, then look back down for 3 seconds.  Do this several times.  This type of action will help those students that get easily frustrated.

12.  Don’t think outside of the testing world with comprehension.

13.  Do think outside the testing world with vocabulary.

14.  Consider what is needed for whole group instruction and what might be able to be done in small group instruction.  

15.  Plan on using different parts of the workshop in order to teach these testing strategies.  You do not want to take the time from the same area each time.  Be flexible.

16.  Create anchor charts that list the test taking strategies.

Display each chart in the classroom.  Make sure each chart is returned to the same place after use.  Students will know where to look for information.  This will help the information to become imprinted.  Make sure you refer the class back to the charts while teaching so that students will become aware of how to refer to these resources.

17. Do only what the test maker says to do.  Don’t go beyond    

     what is being asked.

18. Read all the answer choices.  Some test items have     

     detractors. 

19. The directions may tell students to skip questions that they 

do not know.  If there is no penalty for guessing, teach them to answer it.

20.  Use a cloze passage.  Mark out every fifth word.  Make the space length the same for each missing word or mark the word with a black marker. 

21.  Allow students to practice in a testing environment. Students are not allowed to talk to you.  Everyone remains seated.  Everyone is reading.  It is quiet.  Let them practice this as test takers.  

22.  If there is information above a passage, read it.  It sets up the purpose for reading.  Chances are the test taker will 

need it to answer the questions.

23. Make sure the anchor chart uses child friendly language.

24. Pair students together (average/low).  Give them a test passage to read together.  Allow them to determine why you would pick A, B, or C. Ask them to provide the evidence/reasoning for the choice made.

25. Help students learn how to make a strategic move as a test taker.   

  Examples of Anchor Charts

What to Do When You Are Not Sure . . . 

1. Read all choices first.

2. Narrow your choices. Draw a line through the word that you know is wrong.

3. Think about what the directions asked you or said.  Do just  

    that.

4. Go back and read the directions again.

5. It is possible that what you’ve done in real life or the connection that you made, may not match the picture.

6. Don’t think beyond and don’t add anything to what is asked. 

7. Think about #2 and #3.  Can you cross out anything else?

8. Think about #2 and #3 as you look at the picture.

9. When you eliminate others for good reason, you choose what was left.  

How to Do What Test Questions Tell You to Do    p. 466

If the test questions says . . .                      Do this . . .

Which is NOT true?


Think 3 are true.** Now slow down

                                       
and find them.  Mark them out.  The                                                      





left over one is the answer.  Mark it.

If the test question says . . .                        Do this . . .

Which is MOST LIKELY? 

Think 2 or more will seem okay. 

            




**Now slow down.  Mark out dumb 







choices.  Decide which okay choice 







has the best evidence in the         

                                             passage. 

Anchor Chart

	            Reading
	         Test Reading

	We read for enjoyment and to learn.
	We read to answer the test maker’s question.

	We read whole books.
	We read a bunch of stuff that doesn’t go together.

	We read what is interesting.
	Most of the stuff isn’t interesting.

	We share what we think and explain our thinking.
	We only answer what the test maker asks.


     Teach mini lessons that help children understand the language of the test.

	     We Say . . . 
	    Test Says . . . 
	   Both Mean

	· Stuff
	Passage
	A story, poem, report


     Look over sample test questions; determine what kinds of demands would be placed on the students in order to understand the question.  Use this information in inform your teaching of “testing genre.”

**** Consider the following:

Passage

· Format

· Genre

· Vocabulary and Length

· Clarity

Question

· Approach     (most likely, NOT true, etc…)

· Detractor items

· Rewording from passage

Answer Demands

   ***This is the part you determine.

Charts for Testing as a Genre 06-07
What makes answering test questions tricky?

· All words can not be read or meaning can not be determined.

· All the directions have not been read.

· Directions have not been followed.

· All choices have not been thought about.

· Being afraid to mark an answer to a question.

How to do well on tests

· Directions are there to see if you will do what is asked.

· Directions to see if you switch gears.  The directions may change or student is asked to find a synonym and then it changes to an antonym.

· The choices given also check for this – some answers will be included in what was just done before the change.

What to do when you are not sure . . . before you guess.

· Think what could make sense.

· Do I see anything like that?

· Get rid of any answer choices you know are wrong.

***  NOW IT IS TIME TO GUESS.  

(Place this statement at the bottom of the page).
Signal Words

	Sequence


	after, before, first, second, finally, not long after, then, next

	Compare/

Contrast
	although, but, same as, similar to, yet, on the other hand, like, unlike, in contrast to, compared to



	Problem/Solution

Cause/Effect
	If . . . then, so that, due to, because, because of, as a result, since, therefore, for this reason, so that, that’s why



	Question/Answer
	who, what, when, where, why, how, how many




One, Two, Three   Guiding Readers and Writers page 453  
This technique is a great for showing students the benefits of reading a passage or test question more than once.  They gain more information and develop a better understanding.  

Students begin by drawing a three column chart.  Each column should be labeled and numbered with 1, 2, or 3.  Select a grade level passage that students can not rely on using their background knowledge. Ask them to independently read the passage.  After reading it, they put it aside.  They write all they remember in the first column without looking back at the passage.  Ask them to repeat the process two more times.  As a class, reflect on what they learned by reading a passage (or test question) more than one time. 
One, Two, Three Analysis
	1
	2
	3

	
	
	


Cloze Procedure   Guiding Readers and Writers page 458   
This procedure is a great way to encourage students to use context before and after unknown words, develop prediction skills, and use a variety of sources of information to solve words.  Students are given opportunities to practice what they can do when they encounter a word or words they do not know.  
Test Talk Ideas

Based on the book 

Test Talk: Integrating Test Preparation into Reading Workshop

Amy H. Greene 

and 

Glennon Doyle Melton

                                     Prepared by Teresa Carter
Three Fundamental Beliefs Abut Preparing Students for Testing

· Successful test takers must first be smart readers.

· Successful test takers must be able to translate the unique language of the test.

· Learning to be a successful test taker can be fun!

The lessons that follow should not be taught in isolation, but throughout the year within related units of study. Add these to your “Testing as a Genre” folder.

Strategy: Reading Actively page 22

Target Question: Do I know how thinking while I read will make the test easier?

Demonstration: Write a long-division problem on the board. Think aloud while solving the problem. Make sure to model different kinds of thinking you’re doing - dividing, adding, subtracting. Help the students understand if you didn’t do different types of thinking you wouldn’t fully understand the problem or get the answer correct. 

Connection: If you don’t think while you read, you won’t understand the text. Put a chosen text on the overhead or laptop and read aloud to the students. Model active reading strategies such as connecting, inferring, visualizing, and synthesizing. Record your thinking in the margins. Now go to the questions and show how your thinking helps you answer the questions. Draw arrows from the correct answer to thinking that supports that answer in the margin.   

Student Practice: Give each pair of students a practice test passage that includes question and answer choices. Have them read the passage and record their thinking in the margins. They should answer the question and be prepared o connect their answer to their thinking. 

Share: Have each pair of students share a few examples of the thinking they did when they read their passage. Then have them share one question and support their answer with thinking used while reading. Record Thinking while Reading on your Test-Taking Strategies anchor chart. 

Strategy: Using the Author’s Clues to Recognize Important Information page 24

Target Question: Do I know how to find and use the test author’s clues to make the test easier?

Demonstration: Questions on board: What is a clue? Who uses clues? Have students discuss with a partner then out to group. Lead discussion to how a mystery writer leads the reader to the solution to the mystery. Use a specific text to illustrate this concept. Read a portion and have the students listen for the clues that the author left for the reader. The readers are detectives. Ask the students to share clues they found as they were listening and describe how the clues helped lead the reader to the mystery’s solution. Record their thoughts under the questions. 

Connection: Just like detectives use clues to solve a mystery, the students can use clues to help them know what is important on a test. Test authors use clues to help the reader recognize important information and to find the right answer. Use a sample page overhead and lead a think-aloud about the clues you find on that page and how they help you know what is important in that particular question. Examples of clues might be underlined, boxed, capitalized text, large or italicized font.   

Student Practice: Pair up students and pass out copies of practice test questions along with a paper that has two headings: What are the clues? How will I use this clue to help me answer the question? 

Share: Have students discuss their findings. Generate a class chart using their findings. How is a test taker like a detective? Add Using Author’s Clues to the Test Taking Strategies anchor chart.  

Strategy:  Identifying and Following Directions pages 26-27

Target Question: Do I know how to find and use the directions to make the test easier?

Demonstration: Play a short game of Simon Says while writing the directions on the board as you say them. Ask what the students have to do during the game to be successful. Use this activity as a springboard into a discussion of the importance of following directions. Most important word in the direction tells you what to do, the verb or action word. Have students find verbs in each direction and underline it. Questions on board: When is a time that you needed to follow directions? What happens if you don’t follow directions carefully? Have students partner up and discuss and record their responses under questions.

Connection: Directions on the standardized test are the best clues that the test makers give you. Show some examples of how directions appear on the test. Draw special attention to the clues that the test maker uses to emphasize importance. Practice  underlying the verb. List all verbs used in directions on the board and explain that if the students know how to act out each of those verbs, just like in Simon Says, they know how to take the test and succeed. 

Student Practice: Pass out copies of sample test directions and have the students work with a partner to find and underline the verbs. Examples are on the next page.  

Share: Come back together and discuss their answers. Question: How is following directions on the test like playing Simon Says? Record Identifying and Following Directions on the Test-Taking Strategies anchor chart.     

Strategy: Rereading Saves the Day pages 27-29

Target Question: Do I know how to use rereading to make the test easier? 

Demonstration: Have you ever been watching a movie at home and got distracted and left the movie. Maybe the phone rang or you went to get a snack. What happened when you came back to the movie? Lead the students to say they missed part of the movie and needed to rewind or backtrack the movie. Rereading a text is like going back to the parts of the movie you missed or didn’t understand. Choose a test passage and put on the overhead. Read aloud and as you read stop and say “Hmmm… I don’ t think I understand the last two sentences. I need to reread. Reread several times until you show the students that rereading is important on the test. This lesson could be implemented several times for different reasons to reread such as looking for context clues and when something doesn’t make sense.  

Connection: Rereading cannot only help you when you are distracted but also help you for many other reasons. Rereading is the most important strategy you can use when you take a test. 

Student Practice: Have students find a book to read for a small amount of time. While they are reading they should use sticky notes to mark two places where the reread. They will need to share the parts of the text that they reread and the reasons why. 

Share: Ask the student to share with a partner first, explaining why they reread. Use the structure, “I reread…because…” Choose a few students to share with the whole group. Add Rereading Saves the Day to the Test-Taking Strategy anchor chart.

Strategy: Navigating the Structure of Standardized Tests pages 30-31  

Target Question: Do I know how to read the special structure of the test genre?

Demonstration: Chart the types of genres the students have read this year. What were the characteristics of those genres? Now we are going to learn about the test genre which like all genres has specific characteristics that readers need to know and understand. Some of these characteristics make the test easier to read, but others can be confusing or make reading the test harder. Show two or three examples from a sample practice test. What do you notice about the structure of the test? Chart these ideas. Examples such as formal language, number lines, or paragraphs, boldface directions, and boxed text. 

Student Practice: Give out examples to partners and have them circle parts of the format that seem easy or helpful and to underline the parts that are confusing or difficult. 

Share: Make a two-column chart and record what is easy and what is difficult about the test genre. Add Testing is a Type of Genre to the Test-Taking Strategy anchor chart. 

Strategy: Eliminating Answers That Don’t Match pages 32-33

Target Question: Do I know how to eliminate answers that don’ t match to make the test easier?

Demonstration: Display a pencil, piece of chalk, dry erase marker, and a piece of construction paper and ask students to decide which object is not associated with chalkboard use. Have them discuss why each object is removed from the group. This concrete example will help prepare them for the abstract concept of eliminating choices that don’t match the question on the test. Write the following question on the board: 

What object is most likely used with a chalkboard?   

pencil

 piece of chalk

dry erase marker

piece of construction paper

Use the question to think aloud about the process and the reasons for eliminating answers. 

Connection: As a class, create one or two standardized questions connected to what the students are studying. Generate possible answers to the question including combinations of silly answers, good answers, and best answers. Discuss that there will sometimes be more than one good answer but they must choose the best answer. 

Student Practice: Have pairs of students create one question connected to what they are studying. Have them create answers that are silly, good, and best for the question. 

Share: Have students buddy up with another pair and exchange questions. Students should use the elimination strategy for the answers. Record Eliminate Answers That Don’t Match on your Test-Taking Strategy anchor chart.  

Strategy: Identifying Main Idea in a Poem pages 48-51

Target Question: Do I remember how to identify the main idea of a poem? 

Demonstration: Use the poem “When I Am Full of Silence” by Jack Prelutsky. Demonstrate reading the poem over several times. As you read think-aloud about how you use visualization to help you identify the main idea of the poem. Show the students how you connect to the poem. So I ask myself these two questions, 

(put on chart) “What do I visualize when I read this poem? Then I ask myself “What does the poet want me to learn from this poem? Have students reread poem for possible answers. Record what you think the poet wants you to learn and what the students think he wants them to learn. 

Demonstration Poem: “When I Am Full of Silence” by Jack Prelutsky (1994)

When I am full of silence,

and no one else is near, 

the voice I keep inside me

is all I want to hear.

I settle in my secret place, 

contented and alone,

and think no other thoughts except 

the thoughts that are my own.

When I am full of silence,

I do not want to play,

to run and jump and fuss about, 

the way I do all day.

The pictures painted in my mind

are all I need to see

when I am full of silence…

when I a am truly me. 

Connection: Show the students how the information gathered from the two questions helps to determine the main idea of the poem. 

Student Practice: Put students in groups of three or four and use the poem “Listen” by Nikki Grimes. Have them use the two questions on the chart that were modeled whole group to guide their discussions. Together in the group, have them come up with the main idea of the poem. 

Student Practice Poem: 

Listen by Nikki Grimes (1997)

Listen:

Let me tell you

Where things stand.

Each day is like fruit

Resting ripe in my hand.

Will I sample its sweetness?

Will I toss it away?

Will I let you steal it?

I got one thing to say:

Don’t try it.

Don’t try it. 

Share: Use an overhead of Nikki Grimes poem and read it aloud. As you are reading have volunteers to discuss their group’s process in finding the main idea. Remind the students that the test will require them to determine the main idea for many different types of texts not just poetry. Add Identifying Main Idea to Test-Taking Strategy anchor chart.   

Strategy: Identify and Understand Conventions of Poetry  pages 104-105.

Target Question: Do I remember and understand the conventions of poetry?

Demonstration: Ask students to think about the last time they went to a swimming pool. What are the “conventions” of a swimming pool? Examples, lifeguard, clear water, shallow end, deep end, diving board, sliding board, etc…Record their thinking on the board. Explain that these conventions are what make a swimming pool a swimming pool, not a lake or the ocean. Put a transparency of a poem on the overhead. Remind the students that poets use many conventions when writing a poem. Read the poem twice and then as you read a third time think aloud about what conventions you notice in the poem. Examples white space, line breaks, lines, similes, rhyme scheme, rhythm, free verse, etc… 

Connection: These conventions are what make a poem poetry and not prose. 

Student Practice: Give groups of four students a packet of poems. Have the group work together to mark and list different conventions they notice. 

Share: Groups will identify conventions with the whole group. Discuss any conventions misunderstood or not identified by the students. Add Identify and Understand Conventions of Poetry to the Test-Taking Strategy anchor chart. 

Strategy: Inferring Information from a Text pages 125-127

Target Question: Do I remember how to make an inference?

Demonstration:  Dress yourself in COLD weather clothes (hat, boots, scarf, gloves, etc…) hold your keys, and read the following message and questions, already written on the board.

I am going on vacation.

What am I wearing on my head?

What kind of shoes am I wearing?

To what kind of climate do you think I am traveling?

What transportation do you think I’m using? 

Go over questions one at a time with the students. Point out that the first two questions can be answered by simply looking at your clothes and observing the information. However, the third and fourth questions require different thinking, making an inference. You must combine what you know with what the clues show you or tell you and then make an inference. Write the equation TC (text clues or observations) + BK (background knowledge) = I (inference). 

Connection: When the answer in not directly in the text you have to use clues and your background knowledge to create an inference. During a test sometimes you can find the answer in the text but other times it will not be answered in the text. Sometimes you will have to infer the answer. 

Student Practice: Give groups of students one of the passages on the following page. Each group is to read the passage  and answer the question. How did you figure out the answer? How did you infer?

Practice Passages: 

We could not believe that Dave forgot to wear pants to school! When he opened the door and stood there in his underwear, we were dumbfounded!

What does dumbfounded mean?

Sara was always forgetting her homework. Her parents had lectured her over and over again about it, but she’d done it again. Here it was, Friday afternoon, and she had to take another note home from her teacher saying that she had missed recess because she forgot her homework. 

How did Sara probably feel as she walked home on Friday?

Paul ate pizza every day. He ate pizza for breakfast, lunch, and dinner.

What type of pizza does the author suggest is Paul’s favorite?

Share: Put passages and questions on overhead. Ask groups how they chose their answers. What did they do to help themselves infer the answer? 

Chart that was posted in classroom:


The test maker signals us with what they want us to do with the words in the questions.  


The main reason is the test maker is telling you that more than one answer will seem right.  Pick the one that is discussed the most or is most important.  








Chart:


Mostly about


Most likely





Read the choices. Pick the one that is talked about most in the story AND is most important!
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